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ABSTRACT 
Learning takes place throughout the lives of humans. It is a constant process and 

everyone has to learn in order to acquire new knowledge or modify the existing 

one. Whether it is a course, a subject, a skill (professional or life skills) or a language, 

learning happens in all the fields and all the time. While learning languages also, 

people put a lot of practice and willpower. In language classrooms, teachers 

implement several strategies, approaches and techniques whereas learners learn 

these with proper attention to make their learning a fruitful one. In this learning 

process, the learners tend to adopt various techniques like pair work, group work, 

cooperative learning, collaborative learning and so on. Now-a-days, most of the 

learners follow the technique of collaborative learning where they learn new 

knowledge and new things. The learners also follow the same techniques while 

learning new languages, especially, in learning the English language and they learn 

the English language in groups by sharing their knowledge among the group 

members within a short period of time. So collaborative learning is a very useful 

technique for the learners to learn the English language systematically in the 

modern English classrooms. 

This paper sheds a light on the importance collaborative learning approach where 

the learners learn through activities based on group work or team work. First of all, 

this paper discusses the importance of learning, particularly,in the ELL environment. 

Then this paper gives an introduction to collaborative learning and it also explains 

the best practices for collaborative leaning. After that, it also illustrates the salient 

features of collaborative learning. Later, it exemplifies comprehensively how 

collaborative learning is useful in ELL environment. Finally, useful tips are given for 

both teachers and learners for developing their teaching and learning skills. 

Key words:classrooms; collaborative learning;ELL environment; ELLs; ELT; teachers; 

groupwork; tasks; team work.   

.

Introduction 

In the twenty-first century, humans’ 

knowledge has been increased by leaps and bounds 

and it is possible only because of theirattitude 

towards leaning. Continuous leaning is the key for 

the right success of human beings’ development and 

they achieve great success in almost all the fields 

that they work in. Continuous learning also keep 

humans to fit well both physically and 

psychologically. Through learning only humans 

update their knowledge from time to time and apply 

the same knowledge to get fruitful results in their 

sincere attempts. Humans are benefitted a lot 

through continuous learning such as learning new 

skills, getting new ideas, sharing knowledge, time 
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management, better organization, maintaining good 

relationships, keeping well with the latest 

developments and trends and gaining insight from 

the practical knowledge. Moreover, humans also 

identify the potential problems quickly and try to 

generate solutions innovatively by stimulating their 

minds and keep themselves inspired and passionate 

about what they perform. To develop and refine the 

humans’ knowledge and skills that they need 

throughout their life, they can make it possible only 

through constant leaning. Since learning has that 

much importance, we have to thrive for it in order 

to get more and more knowledge which leads 

people to get success throughout their lives. 

 In classrooms, teachers use various 

teaching strategies to motivate their learners 

towards learning. The teachers adopt novel 

techniques, methods and approaches in order to 

make their teaching-learning process more effective. 

As aresult, the learners’ concentration increases on 

the subject taught and learning also takes place in a 

more pleasant atmosphere. When teachers 

understand various backgrounds, learning levels and 

need of their learners, the teaching-learning process 

becomes more fruitful and meaningful. The teachers 

should try to make use of the available technologies 

in their classrooms to involve their learners more on 

their subjects. The learners also should try to adopt 

new techniques of learning their subjects so that the 

learning process becomes quite easier and faster. 

 In English language learning (ELL) 

environment, effective learning takes place when 

the learning process is done in a learner-centered 

way. It is possible when the English language 

teachers apply various approaches and strategies 

that are suitable for their English language learners 

(ELLs). The ELT teachers have to say good bye to the 

old-fashioned methods and should adopt the latest 

methods and approaches of their teaching in ELL 

environment. The main concern of the teachers 

must be on the needs and interests of their students 

and they have to involve their learners in doing work 

in pairs or groups as it enhances their knowledge as 

well as their learning skills. When the learners 

perform various activities in their classrooms in the 

form of tasks or projects, each learner of the group 

contributes something to the given task and fruitful 

results will be the product of the task. Since the 

concept of collaborative learning is to attain 

successful results by doing the tasks in groups or 

teams, the ELT teachers should adopt this approach 

in their regular classrooms. 

Introduction to Collaborative Learning 

 When the learners have the capacity to 

learn something, it is really their gift and if they have 

the ability to learn something, it is their skill. But, 

when the learners have the willingness to learn, it is 

their choice. Collaborative learning involves groups 

of learners who work for completing a task or 

finding a solution to the problem or creating a 

product and it is an educational approach to 

teaching and learning. When the learners learn in 

groups, they are more comfortable and share their 

knowledge with each another and learn many new 

things from the group members. Even the learners 

who are backward in their studies can perform well 

when they do the tasks in groups.While working 

together in groups in collaborative learning, they 

naturally take part in the work according to their 

choices and it motivates them to do the task with 

more willingness. Hence, there are plenty of chances 

to get very good results of the given tasks to them 

and these successful results lead them to have more 

fruitful collaborative learning. Moreover, the 

learners in collaborative learning do the things 

easier and quicker by saving their time, stress and 

energy while they perform these tasks in groups. 

When the learners participate in groups in 

collaborative learning, the motivation of the 

learners will be heightened and the learners feel 

more comfortable and independent while doing the 

tasks. The learners also find self-satisfaction as they 

do the tasks by discussing with the other group 

members. Moreover, the learners’ confidence levels 

are increased and the progress towards learner 

autonomy is also remarkably increased. 

 In collaborative learning, a group or team 

of learnersworks together to achieve a common 

objective that is generally to assist one another in 

order to learn their teaching material.Collaborative 

learning teams not only have higher level of thinking 

but also store information for longer times than that 

of the learners who work individually. It is true that 
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groups naturally learn through ‘discussions, 

clarification of ideas and evaluation of other’s ideas’.  

The information that they converse in their 

discussions retain in their memory for a long time. 

Vygotsky, the father of social learning, is in favour of 

assessing the ability of the learners in solving 

problems rather than in just acquiring knowledge. 

Hence, the concept of collaborative learning is some 

way concerned with Vygotsky’s notion of “zone of 

proximal development”. It contemplates what a 

learner can do if he/she is helped by peers or adults. 

By considering this model for learning, we may 

consider collaboration to increase learners’ 

awareness of other concepts. Now, we shall discuss 

the ways to include the best practices for 

collaborative learning in the classrooms. 

 

Best Practices for Collaborative Learning 

Mostly, effective collaborative learning 

embroils the formation of goals for the group and 

also accountability for individuals. This launches a 

clear-cut or definite purpose and also retains the 

group on task. Before giving any assignment, the 

teachers should define clear goals and objectives to 

save their precious classroom time. While grouping 

the learners also, the teachers should think of an 

ideal and moderate size. The group should be 

neither very small which does not allow divergent 

thinking nor very big where all the members may 

not involve in the task given for the group. So, the 

ideal group size should be with a minimum of 4 to 5 

learners to make the learning environment a 

successful one. Then the group standards should be 

more flexible. Negotiation and interactivity play a 

vital role in group learning. Some findings in 

research also suggest that the quality of interactions 

influence collaborative learning. Jacob and 

Campbell, in their studies in 1960s suggest, “Norms 

are pervasive, even deviant norms are handed down 

and not questioned”. That is the reason that the 

group norms should be not be very rigid, they 

should be flexible. According to situations, there 

should be changes in the norms. As a result, the 

groups become neither intolerant nor rigid and do 

not develop any sub-groups. The teachers should 

make the learners to develop successful 

interpersonal communication and build trust among 

the group members. Usually, assignments give some 

kind of encouragement to the learners of the group 

which results in explaining the concepts 

comprehensively to each other. Even it is also 

established from studies that learners those who 

deliver and get complex elucidations benefitted a lot 

from collaborative learning. Hence, open 

communication is the key for the real success of 

collaborative learning. When the tasks are larger, 

the teachers should make certain roles to the group 

by making the challenging tasks into smaller parts in 

order to save time and energy. Once the tasks are 

divided into parts, then different roles are assigned. 

The learners get a chance to select the roles that 

they like and change their roles by the division of 

the task or sessions. The teachers have to conduct a 

pre-test and post-test to make sure whether the 

learning takes place together by the group or not. In 

fact, this method is used by many researches to 

check whether the groups are learning. As a part of 

their duty, the teachers should study the learners’ 

learning process. Furthermore, the learners not only 

develop social interactions in learning but also 

support diversity. The collaboration of this type 

permits learners to become “experts” in the topic 

assigned to them. The University of Iowa discusses 

some other strategies such as learning cells, buzz 

groups, using clusters, fish bowl debates or round 

robin.  
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 Collaborative learning allows groups to 

reduce anxiety. Group learning provides a source of 

support when different concepts are tackled. As 

groups use humour and make congenial 

environment for learning, the learners achieve a 

very good progress in learning new things. Until the 

learners stay on their tasks, the groups are allowed 

to use some stress-reducing strategies. Moreover, 

the groups involve in more quality discussions which 

result in successful functioning of the group with 

shared leadership. The groups’ task functions 

include researching or providing information, 

summarizing, clarifying points, initiating discussions, 

challenging assumptions and reaching a consensus. 

To facilitate project-based learning well, the real 

world problems are used which often give the right 

scope for collaborative learning. While giving the 

assignments to the learners, the most important 

aspect is its designing. The learners are here advised 

to follow a step-by-step procedure to solve the given 

tasks. At the same time, the teachers have to keep 

in their minds about the diversity of groups as the 

learners of the groups are from different 

backgrounds, experiences, talents and different in 

their ways of learning and their thoughts or ideas. In 

some studies, it is found that the groups of mixed 

ability tend to more from the members of the group 

and the achievement of the low level learners has 

been increased. Even leaners get a chance to learn 

from the others when the groups are rotated.To 

attain good results and make the learners busy in 

their work, the modern teachers try to implement 

collaborative learning approach in their classrooms. 

Moreover, the learners also involve actively in the 

given tasks and doing them with the collaboration of 

their group members. Therefore, it is time to study 

the salient features of collaborative learning. 

The Salient Features of Collaborative Learning 

 The following are the salient features of 

Collaborative Learning: 

 Collaborative learning (CL) is involves groups of 

learners to accomplish the given tasks. 

 CL promotes knowledge sharing among the 

group members. 

 CL supports the learners to develop their critical 

thinking skills. 

 CL encourages even the average learners to 

participate actively in the tasks. 

 CL develops mutual cooperation among the 

learners. 

 CL promotes the learners to work together in 

groups. 

 CL develops good relationship among the 

learners. 

 CL cultivates the learners to have a positive 

attitude towards their teachers. 

 CL stimulates learners’ self-management skills. 

 CL supports learning-centered approach. 

 CL helps the learners in developing their oral 

communication skills. 

 CL cultivates the habit of active participation 

among the learners. 

 

 

Fig: Some Salient Features of Collaborative 

Learning 

 CLmakes the learners get excited about 

learning. 

 CL lessens the anxiety of exams and testing 

system. 

 CL yields successful results. 
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 CL develops problem-solving techniques among 

the learners. 

 CL promotes learners’ self-learning. 

 CL encourages learners to develop social 

relationships. 

 CL leads learners towards successful learning. 

 CL makes more difficult tasks into simple ones. 

 CL promotes cooperation within the groups. 

 CL boosts up learners’ motivation. 

 CLhelps learners moderate their anxiety. 

 CL develops learning communities. 

 CL supports learning by doing method. 

 CL enhances learners’ memory power. 

 CL lessens the duration of the performance of a 

task. 

 CL promotes leaners to clear their ideas through 

debates and discussions. 

 CL develops learners’ leadership qualities. 

 CL enriches rational thinking. 

 CL prepares the learners doing the activities 

with a lot of perfection. 

 CL develops positive attitude towards the 

subject that learners learn. 

 CL encourages learners to perform tasks with 

proper encouragement. 

 CL develops team approach for problem solving 

while maintaining individual accountability. 

 CL develops self-management skills of the 

learners. 

 CL enhances learners’ mental ability and 

rational thinking. 

 CL promotes more classroom attendance. 

 CL enhances practical knowledge among the 

learners. 

 CL promotes teachers to have positive attitude 

towards their learners. 

As collaborative learning is beneficial to the ELLs in 

many ways, the English teachers are advised to 

implement this approach in their regular English 

classrooms to make the learners more active in 

doing their tasks together in groups. 

Collaborative Learning in ELL Environment 

While learning a foreign or second language, first of 

all, learners have to learn the structure of the 

language and its use in appropriate situations. A 

Spanish native who learns English will be habituated 

to put adjectives after nouns and when he learns 

English, he should do in the reversing order. Since 

the learners come from diverse backgrounds, the 

first and foremost step that the teachers have to 

take is to create a congenial learning atmosphere so 

that the learners feel happy, welcome, ready and 

empowered to learn the subject that is taught in 

their classrooms. Even the small things that the 

teachers do in their classrooms to reach their 

English language learners (ELLs) make a major 

variance when they try to learn a new language and 

often navigating an entirely different culture also. 

So, an encouraging environment is a needed in the 

English classrooms for ELLs since the learners are 

motivated a lot with proper encouragement of the 

teachers. In order to improve their English, the ELLs 

have to do two things - devote time for learning and 

practice what they have learnt. ELLs use English to 

explain concepts and contribute to their work when 

activities are structured to support learner-to-

learner or group interaction. This provides the 

English language teachers to gauge what the 

learners have learned and it also demonstrates the 

learners’ progress in English language development. 

The growth of the population of ELLs has been 

increasing year by year. For instance, in the US, the 

growth of ELLs over the last decade has been 

enormously increased. According to the National 

Clearinghouse for English Language Acquisition 

(2011), “More than one half of states have 

experienced a growth rate of over 100% in their ELLs 

numbers”. It clearly shows how much increase is 

there in the total number of ELLs not only in the US 

but also everywhere in the world. 

Effective learning takes place in the English language 

learning classrooms when the teachers do some 
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environmental modifications. These modifications 

may include changing the seating arrangements, 

using the latest technology, involving the students 

more in learning, applying various techniques and 

methods of teaching English, allowing mobile 

devices while learning and so on. Furthermore, 

effective learning in ELL environment is possible 

where the English teachers implement different 

strategies and techniques to motivate their learners 

in their regular classrooms. When the teachers 

present information using various activities in the 

classrooms, the learners actively learn the subject 

and get a successful transition towards the process 

of English language development. Hence the English 

language teachers have to present the topics in an 

easier way for their ELLs to understand so that the 

language development process becomes smoother. 

When the learners feel more successful in their 

unique challenges, they will become more confident 

in their learning. When the learners feel that the 

tasks are more difficult, then the teachers have to 

chunk these tasks to make the learners more 

adaptable. The numbers of ELLs has increased 

drastically in US public schools. According to Center 

for American Progress, the number of ELLs increased 

by 51% in US public schools between 1997-1998 and 

2008-2009. TESOL International Association states 

that six million ELLs currently enrolled which is the 

fastest-growing student population in the US public 

schools. Therefore, equitable practices are to be 

implemented both in and out of the classroom 

environment to ensure ELLs get a fair chance of both 

learning and excelling in learning. 

 

The twenty-first generation teachers are more 

exposed to the latest trends in education and many 

of them are vexed with the traditional teaching 

methods. The same scenario reflects on the English 

language classrooms also. The English language 

teachers try to implement novel techniques in their 

classrooms in order to involve the learners into their 

learning process. They also find that group work or 

team work promotes the learners’ learning in a 

learner-friendly atmosphere where the learners gain 

more knowledge and develop critical thinking. 

Hence the teachers try to adopt such innovative and 

useful approaches to their classroom teaching and 

create better learning environment for the learners. 

As the main principle of collaborative learning is to 

engageELLs in groups to perform the given tasks, the 

English language teachers have to assign certain 

tasks to get better results. While giving the tasks in 

ELL environment, the English teachers have to 

consider the levels of the learners and more often, 

they have to give proper instructions before the 

tasks are given to the learners. The English teachers 

should select the topics according to the needs and 

interests of their learners so that the learners 

participate actively in their groups and try to 

accomplish the given tasks easily. The learners feel 

more comfortable with each other when the 

learning takes place in groups. Hence, the English 

language teachers should encourage collaborative 

learning in ELL environment where the learners are 

highly motivated and given the responsibility of 

learning. The activities done by the learners in 

groups or pairs create critical thinking skills, learn 

knowledge gaining techniques and also helps in 

active learning among the learners. The learners 

also learn how to manipulate classroom information 

into the working knowledge of their own. When the 

teachers aim at their learners’ acquiring knowledge 

and the required skills for using the knowledge 

appropriately in the outer world, then collaborative 

learning is the best solution. 

 While implementing collaborative learning 

in ELT and ELL environment, the English teachers 

have to adopt various activities such as role plays, 

think-pair-share, group projects, debates,  activities, 

group and pair activities, Phillips 66, case-based 

learning, classroom problems, and so on. While 

doing collaborative activities in the ELL environment, 
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the main concern that the teachers have to take 

care is formation of groups. 

 In collaborative learning, the learners are 

with mixed learning styles. Some of them are quiet 

and some are outspoken. There are various factors 

that keep the learners so quiet and some among 

them are their level of difficulty, shyness, 

introspectiveness, tediousness, nervousness, 

tiredness or any other disturbances that cause 

effective learning. The English teachers have to take 

care that each and every learner from the groups 

should contribute something to the given in the 

task. At the same time, the language teachers have 

to create small activities for the groups where the 

learners have speaking difficulty. In this case, the 

teachers have to encourage the learners and show 

more attention on them. Learners get a lot of 

benefit from a variety of collaborative activities such 

as doing projects, tasks and inductive approaches in 

the ELL environment.  

The concept of collaborative learning mainly based 

on two key principles, namely, ‘learning by doing’ 

and ‘working in groups’. Here the ELLs learn by 

doing the activities and they also learn many more 

things when they work together in groups. The ELLs 

follow peer-instruction which allows them to check 

each other’s points and report if there are any 

misconceptions.  This technique is the main aspect 

for ELLs to acquire good language skills. This 

happens not only because language is a 

fundamentally social act but also because 

misunderstandings always realize or make 

themselves known in actual use of language. English 

language teachers generally follow the techniques of 

group and pair work activities while they follow 

collaborative learning approach in ELL environment 

and the learners most commonly practice the 

activities based on vocabulary and grammar that 

they have been learning in their classrooms. The 

ELLs are also incorporated some wider range of 

activities like project works and collaborative tasks. 

Each and every learner is a resource in collaborative 

learning who contributes a lot to complete the task 

successfully. The role of the English teachers is not 

only to act as a resource person but also to 

participate in groups to resolve the problems of the 

ELLs. When the teachers involve in these activities, 

then the tasks or projects will become more 

effective to involve the ELLs in groups or pairs to 

conduct some questionnaires or interviews with the 

other teachers. The topics for their tasks or projects 

may include: the reasons for living and working in a 

specific country, how people spend their weekends 

or free time, why do you learn English, which are 

your favourite subjects and why, who the most 

popular football player in the world and why and the 

list goes on. Such activities provide the ELLs an 

opportunity of hearing a wide range of voices in the 

natural setup and also interacting with a wide range 

of speakers in the ELL environment.  

 Collaborative learning also heightens a 

wide range of skills that are not limited just only to 

language skills but also to group management and 

self-management skills, effective planning and 

decision making skills, higher-level thinking skills, 

leadership skills, presentation skills, organizational 

skills, communication skills and coordination and 

cooperation skills and rational thinking skills. These 

are the most essential skills to attain certain goals in 

the contemporary and modern world. When 

Collaborative learning is done with Content and 

Language Integrated Learning (CLIL), it permits the 

ELLs to explore various subject areas through 

English. This gives the ELLs an opportunity of 

developing their language skills as well as gaining 

the knowledge of various subjects. The language 

teachers have to involve the ELLs actively in learning 

the language skills and provide them opportunities 

for ELLs not only to listen, speak, read and write in 

English but also to reflect on the issues, ideas, 

subject, tasks and interests of English. Learning has 

been considered as just a passive skill in the past 
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where knowledge is acquired and kept in mind for 

future use. Whereas, the modern ELLs immediately 

apply their knowledge learned in the classroom to 

their real life situations when they participate in 

groups to accomplish certain tasks or projects using 

collaborativeapproach.  

 Since the concept of teaching and learning 

of English has been changing from time to time, the 

teachers of ELT have to implement the latest 

strategies, techniques, methods and approaches in 

teaching the ELLs where they learn English by doing 

activities in the classrooms. Therefore, the English 

language teachers have to implement collaborative 

learning approach that fosters the ELLs’ learning 

skills enormously. 

Conclusion 

 This paper has given an emphasis on 

collaborative learning based on group activitiesthat 

are more appropriate for the modern ELL 

environment. First of all, the importance of learning, 

especially, in the ELL environment has been 

discussed. Later, an introduction to collaborative 

learning and its best practices have been thoroughly 

examined. Moreover, the salient features of 

collaborative learning have been expounded in 

detail. Furthermore, the usefulness of collaborative 

learning in the ELL environment has been 

profoundly exemplified. At the end, some important 

suggestion have been given for ELT and ELL 

teachers, researchers, curriculum developers and 

learners for enhancing their teaching-leaning skills in 

ELL environment. 

 Collaborative learning elevates ELLs’ 

language learning skills as it gives them an 

opportunity to share their ideas with the members 

of their group and paves the way to learn anything 

in depth that restores in their mind for a long period 

of time. As the learners have been habituated to 

work in groups since their schooling days, they will 

certainly implement the same methods while they 

have to learn any difficult task even in their higher 

studies in ELL environment. It is the responsibility of 

the teachers to implement various strategies and 

approaches of ELT and ELL in order to involve the 

ELLs in learning the language skills thoroughly. When 

teachers find that there is no progress in their 

leaners, then they  have to understand the group 

dynamics of the ELLs and integrate them with 

collaborative approaches to form learners’ teams so 

that they will pass on to the subsequent level of 

learning through collaborative leaning approach. It is 

sure that real collaboration happens when the ELLs 

participate in their work with a lot of determination, 

dedication and devotion towards the work that they 

do in groups. Furthermore, each member of the 

group has to contribute his part to accomplish the 

given task for the group and cooperate with each 

other in a learner-friendly environment so that the 

main aspect of collaborative learning in ELL 

environment will be a great success.  

References 

Bayer, A. S. (1990).Collaborative-apprenticeship 

learning: Language and thinking across the 

curriculum, K-12. Mountain View, Calif: 

Mayfield Pub. Co. 

Beebe, S. A. and Masterson, J. T. 

(2003).Communicating in small groups. 

Pearson Education Inc. Boston: 

Massachusetts. 

Bonwell, C. C. and Eison, J. A. (1991).Active learning: 

Creating excitement in theclassroom. 

Washington, DC: School of Education and 

Human Development,George Washington 

University. 

Bransford, J., National Research Council (U.S.). and 

National Research Council (U.S.). (2000). 

How people learn: Brain, mind, experience, 

and school. Washington, D.C: National 

Academy Press. 

Bruffee, Kenneth (1993). Collaborative Learning. 

Baltimore, MD: The Johns Hopkins 

University Press. pp. 28-51. 

Bruner, J. S. and Weinreich-Haste, H. (1987).Making 

sense: The child's construction of the world. 

London: Methuen. 

Cohen, B.P. and Cohen, E.G. (1991). From groupwork 

among children to R & D teams: 

interdepence, interaction and productivity, 

In Lawler, E.J., Markovsky, B., Ridgeway, C. 

and Walker, H. (Eds.), Advances in Group 

Processes (pp205-226). Greenwich, 

Connecticut; USA.JAI Publishing. 



Research Journal of English Language and Literature (RJELAL) 
A Peer Reviewed (Refereed) International Journal 

Impact Factor 6.8992 (ICI) http://www.rjelal.com;  
Email:editorrjelal@gmail.com  ISSN:2395-2636 (P); 2321-3108(O)  

Vol.7.Issue 1. 2019 
 (Jan-Mar) 

 

338 PARUPALLI SRINIVAS RAO 
 

Cooper, J., Prescott, S, Cook, L, Smith, L, Mueck, R. 

and Cuseo, J. (1990). Cooperative learning 

and college instruction: Effective use of 

student learning teams. Long Beach, CA: 

California State University Foundation. 

Cooper, J. and Robinson, P. (1998).“Small group 

instruction in science, mathematics, 

engineering and technology”.Journal of 

College Science Teaching.27:383. 

Creswell, J. W. (2003). Research design 

qualitativequantitative and mixed methods 

(4th Edition).Washington,DC, SAGE 

Publications. 

Delpit, L. (1988). The silenced dialogue: Power and 

pedagogy in educating other people's 

children. Harvard Educational Review, 

58(3), 280-298. 

Dewey, J. (1959). Dewey on education: Selections. 

New York: Bureau of Publications, Teachers 

College, Columbia University. 

Gafney, L. and Varma-Nelson, P. (March 01, 2007). 

Evaluating Peer-Led Team Learning: A Study 

of Long-Term Effects on Former Workshop 

Peer Leaders.Journal of Chemical 

Education, 84, 3, 535-539. 

Garton, A. and Pratt, C. (June 01, 2001). Peer 

assistance in children's problem solving. 

British Journal of Developmental 

Psychology, 19, 2, 307-318. 

Gerlach, J. M. (1994). “Is this collaboration?” In 

Bosworth, K. and Hamilton, S. J. (Eds.), 

Collaborative Learning: Underlying 

Processes and Effective Techniques, New 

Directions for Teaching and Learning. No. 

59. 

Gillies, R. M. and Ashman, A. F. (2003).Co-operative 

learning: The social and intellectual 

outcomes of learning in groups. London: 

RoutledgeFalmer. 

Gokhale, A.A. (1995). Collaborative learning 

enhances critical thinking. Journal of 

Technology education. 7(1), Retrieved 5 

Nov. 2011, from: 

http://www.scholar.lib.vt.edu/ejournals/JT

E/v7n1/gokhale.jte-v7n1.html. 

Huber, S. (2012). iPads in the classroom - A 

development of ataxonomy for the use of 

tablets in schools. Doctoral Thesis 

inInformation Systems and Computer 

Media. Graz: University of Technology. 

Johnson, D. W. and Johnson, R. T. (1990).Learning 

together and alone. Edina, MN: Interaction 

Book Company. 

Johnson, D. W., Johnson, R. T. and Holubec, E. J. 

(1990). Circles of learning: Cooperation in 

the classroom. Edina, Minn: Interaction 

Book Co. 

Kelly, J. (2002). “Collaborative Learning: Higher 

Education, Interdependence and the 

Authority of Knowledge by Kenneth Bruffe: 

A Critical Study”.Journal of the National 

Collegiate Honors Council – Online Archive. 

82. 

http://www.digitalcommons.unl.edu/nchcj

ournal/82 

Klar, E., Klar-Trim, C., Mammen, L. and Martinez, V. 

(2003).Parrot in the oven, mivida: By Victor 

Martinez : student packet. San Antonio, TX: 

Novel Units. 

Klemm, W.R. (1994). Using a Formal Collaborative 

Learning Paradigm for Veterinary Medical 

Education.Journal of Veterinary Medical 

Education, 21(1), pp.:2-6. 

MacDonald, R. D. M. L. M. (February 01, 2002). 

Social processes and creative collaboration 

in children.Educational Administration 

Abstracts, 37, 1, 3-136. 

MacGregor, J. (1990). “Collaborative learning: 

Shared inquiry as a process of reform”. In 

Svinicki, M. D. (Ed.).The changing face of 

college teaching, New Directions for 

Teaching and Learning.No. 42. 

Marks, H. M. (April 01, 2000). Student Engagement 

in Instructional Activity: Patterns in the 

Elementary, Middle, and High School Years. 

American EducationalResearch Journal, 37, 

1, 153-184. 

Mattessich, P. W., Murray-Close, M., Monsey, B. R. 

and Amherst H. Wilder Foundation. (2001). 

Collaboration--what makes it work. Saint 

Paul, Minn: Amherst H. Wilder Foundation. 

Mertens, D. (2014). Research and evaluation in 

Education andPsychology - Integrating 

diversity with quantitative, qualitative, and 

http://www.scholar.lib.vt.edu/ejournals/JTE/v7n1/gokhale.jte-v7n1.html.
http://www.scholar.lib.vt.edu/ejournals/JTE/v7n1/gokhale.jte-v7n1.html.
http://www.digitalcommons.unl.edu/nchcjournal/82
http://www.digitalcommons.unl.edu/nchcjournal/82


Research Journal of English Language and Literature (RJELAL) 
A Peer Reviewed (Refereed) International Journal 

Impact Factor 6.8992 (ICI) http://www.rjelal.com;  
Email:editorrjelal@gmail.com  ISSN:2395-2636 (P); 2321-3108(O)  

Vol.7.Issue 1. 2019 
 (Jan-Mar) 

 

339 PARUPALLI SRINIVAS RAO 
 

mixed methods (4th 

Edition).Washington,DC, SAGE Publications. 

Newmann, F. M. (1992). Student engagement and 

achievement in Americansecondary schools. 

New York: Teachers College Press. 

Oakes, J. and Lipton, M. (2003).Teaching to change 

the world. Boston: McGraw-Hill. 

O’Rourke, R. (2003). Academic Literacy: raising the 

profile, researching the Practice. In 

Learning and Teaching Bulletin, Issue (2), 

University of Leeds. 

Pinitz, T. (1996).A Defiition of Collaborative Vs. 

Cooperative Learning.Deliberations, London 

Metropolitan University, UK. Retrieved 5 

Nov. 2011 from: 

http://www.londonmet.ac.uk/deliberations

/collaborative-learning/panitz-paper.cfm. 

Smith, B. L. and Macgregor, J. T. (1992). “What is 

collaborative learning?” In Goodsell, A. S., 

Maher, M. R. and Tinto, V. (Eds.). 

Collaborative Learning: A Sourcebook for 

Higher Education. National Center on 

Postsecondary Teaching, Learning and 

Assessment, Syracuse University. 

Trueba, E. T., Guthrie, G. P. and Au, K. H. 

(1981).Culture and the bilingual classroom: 

Studies in classroom ethnography. Rowley, 

MA: Newbury HousePublishers. 

Tunnard, S. and Sharp, J. (May 01, 2009). Children's 

Views of Collaborative Learning.Education 

3-13, 37, 2, 159-164. 

Wilkinson, I. A. G. and Fung, I. Y. Y. (January 01, 

2002). Small-Group Composition and Peer 

Effects.International Journal of Educational 

Research, 37, 5, 425-447. 

Wolf, S. and Fraser, B. (January 01, 2008). Learning 

Environment, Attitudes and Achievement 

among Middle-school Science Students 

Using Inquiry-based Laboratory Activities. 

Research in Science Education, 38, 3, 321-

341. 

ABOUT THE AUTHOR 

The author, Parupalli Srinivas Rao, has a 

vast experience of teaching English at various levels. 

He has been specialized in ELT and has authored 10 

books and published several research papers related 

to ELT in various international journals. He has 

attended several national and international ELT 

conferences and also presented some papers in 

them.  

He has been on the Editorial board for ten 

international English journals including American 

Research Journal of English and Literature, Research 

Journal of English (RJOE), ELT Vibes, Literary 

Endeavour, South Asian Academic Research Journals 

(SAARJ): ACADEMICIA, Alford Council of 

International English and Literature Journal (ACIELJ), 

Trans Asian Research Journal (TARJ), Research Guru, 

International Journal of English and Studies (IJOES) 

and Shanlax International Journal of English. He has 

also done several projects including a project done 

for the National Council for Teacher Education 

(NCTE), Government of India and another one for 

King Faisal University, Saudi Arabia. He has attended 

several in-service training programs in ELT. He has 

taught English in India, the Republic of Maldives and 

Kingdom of Saudi Arabia for 27 years. At present, he 

is working as Lecturer in English at English Language 

Centre, King Faisal University, Kingdom of Saudi 

Arabia. He is very much interested in research 

activities and preparing study material for 

Undergraduate and Master’s Degree courses. He is a 

member of ELTAI, the prestigious organization for 

English language teachers. 

 The author did his M. A. (English) from 

Osmania University in 1991. He also completed his 

PG Diploma in Teaching English (EFL University) and 

later he did B. Ed., M. Ed. and M. Phil. from Osmania 

University. In 1999, he did PG Diploma in Functional 

English from Andhra University. He did Cambridge 

CELTA in London in the year 2008. He also 

completed two onsite ELT courses, namely, 

Pronunciation for Language Teachers and Teaching 

Grammar in Context from University of Edinburgh, 

UK in 2008. At present, he is pursuing his Ph. D. in 

ELT. 

http://www.londonmet.ac.uk/deliberations/collaborative-learning/panitz-paper.cfm
http://www.londonmet.ac.uk/deliberations/collaborative-learning/panitz-paper.cfm

