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Abstract

Language serves as our principal means of communication, enabling the exchange
of ideas and thoughts among individuals. While some languages boast millions of
speakers, others are spoken by only a few thousand individuals. Globalization has

www.rjelal.com

made English-medium higher education a common practice in many academic

institutions. The importance of English is growing due to the increasing mobility of

both students and staff in the academic realm. English holds a pivotal role in the
Article info Indian education system, serving as the primary medium of instruction in many

Article Received:19/01/2024 private schools and higher education institutions. A questionnaire is employed to
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Published online:03/03/2024 identify English language learning needs from the teachers' perspective. Ten

government teachers participated in the survey. Pre-test and post-test assessments
are preferred for evaluating student learning progress. Thirty students participated
in the four-day class, which incorporated visual aids into the learning program. Pre-
test and post-test assessments are used to evaluate the learning growth of the
learners. The learning growth of the students before and after the four-day
intervention study is figured. It clearly shows that the overall average learning level
of students increased from 25% to 98.75% after the visual aid preposition learning
classes.
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technology, medicine, business, education, and
more. It's so widely accepted and firmly established
as the main global language in these fields. Its
dominance has grown so much that it's like a big
snowball that's hard to stop (RAO).

Globalization has made English-medium
higher education a common practice in many
academic institutions. The importance of English is
growing due to the increasing mobility of both
students and staff in the academic realm. English
Language Teaching has evolved significantly,
offering a spectrum of approaches to cater to the
dynamic nature of language acquisition. While each
approach has its strengths and limitations, the key
lies in selecting or combining methods that align
with the learning objectives, context, and needs of
the learners. This diversity ensures that English
Language Teaching remains a dynamic and
responsive field, continually adapting to the evolving
landscape of language education.

English holds a pivotal role in the Indian
education system, serving as the primary medium of
instruction in many private schools and higher
education institutions. It is integral to competitive
exams like JEE and NEET, shaping success and
opportunities for students. As India increasingly
integrates into the global economy, English
proficiency is a sought-after skill in the job market,
particularly in sectors such as information
technology and  multinational corporations.
However, there exists a notable urban-rural
disparity, with limited access to quality English
education in rural areas. India's linguistic diversity is
reflected in the coexistence of regional languages
and English in the education system, with English
often introduced as a subject in early education.
Efforts by the government and various organizations
aim to bridge this gap, including teacher training
programs and initiatives to enhance English
education in government schools. Beyond
academics, English contributes significantly to
India's cultural and intellectual landscape, making it
a language of not just education but also of culture,
media, and communication.

Language Classroom Through Visuals

Utilizing visuals in the language classroom
is a powerful and effective strategy to enhance the
learning experience for students. Visual aids can
range from simple images and diagrams to more
complex multimedia presentations. This approach
leverages the visual-spatial intelligence of learners
and provides various benefits in the language
learning process.

One primary advantage of incorporating
visuals in the language classroom is the facilitation
of comprehension. Visual aids can clarify complex
concepts, vocabulary, and grammatical structures by
providing a concrete representation that students
can connect with. For example, using images to
illustrate vocabulary words or infographics to depict
sentence structures can make abstract linguistic
concepts more tangible.

Visuals also contribute to increased
engagement. The inclusion of visually appealing
materials can capture students' attention and make
the learning experience more enjoyable. This
engagement is crucial for maintaining motivation
and fostering a positive attitude towards language
learning. Visuals can be particularly beneficial for
visual learners, who often grasp information more
effectively when presented through images, charts,
or graphs.

Reviews

The theory of Universal Grammar, as
proposed by Chomsky in 1981 and discussed by Cook
in 1988, posits that individuals possess an inherent
language faculty through biological endowment.
This faculty allows humans to naturally acquire the
grammatical structures specific to particular
languages (Hornstein and Lightfoot).

In the context of second language (L2)
acquisition, learners must adjust or reset linguistic
parameters when their native language exhibits
settings that differ from those present in the target
language (Ellis).

Limitations of the Study

This study is confined to addressing the
specific language needs of middle school students of
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Sulakkal Government High School. The class chosen perspective. Ten government teachers participated
for the study is Eight standard. From the perception

of the teachers, the language needs of the students

in the survey. Pre-test and post-test assessments are
preferred for evaluating student learning progress.
and the methodology to handle the four-day class Thirty students participated in the four-day class,
module are finalized. which incorporated visual aids into the learning

Materials and Methods program

A questionnaire is employed to identify Sequential Stage of the Learning Program

English language learning needs from the teachers'
Table No 1.1: Sequential stage of the learning program

Phase Sequential Stage of Study Duration
1 Day 1: PRE-TEST 30 mints
2 Day 2: Module 1 40 mints
3 Day 3: Module 2 40 mints
4 Day 4: Module 3 40 mints
5 Day 5: Module 4 40 mints
6 Day 6: POST- TEST 40 mints
Results
100
80
80
60
60
40 30
20
20 10
0
, 1
overall English English proficiency in
proficiency Writing

Students’ overall English proficiency and English proficiency in Writing

B Good MBad M Average

Figure 1: Students’ overall English proficiency and English proficiency in Writing

60 % of the respondents felt that the overall 80 % of the respondents felt that the English

English proficiency of students is bad, 30 % of the
respondents felt that the overall English proficiency
of students is average and 10 % of the respondents
felt that the overall English proficiency of students is
good.

proficiency in Writing of students is bad and 20 % of
the respondents felt that the English proficiency in
Writing of students is average.
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Table No: 1.2: The parts of speech the students need much attention

S. No The parts of speech the students need | No. of Respondents Percentage
much attention (n=10) %

1 Verb 1 10

2 Conjunction 1 10

3 Preposition 6 60

4 Interjection 2 20

60 % of the respondents felt that students
need more attention to learn prepositions, 20 % of
the respondents felt that students need more

attention to learn Interjections and 10 % of the
respondents felt that students need more attention
to learn conjunctions and verbs.

Table No: 1.3: Students feel/wish to improve their writing skills in English

S. No Students feel/wish to improve their | No. of Respondents Percentage
writing skills in English (n=10) %
1 Yes 9 90
2 No 1 10
Writing Skills, tools to develop Writing Skills and other opinions
120

100

100
%0 70 80
60
40 I 30 20 I 10 *
20 0 H m — B

Give enough English Students ask doubts Use pictures, charts Using pictures in the Writing better will

writing practice at
class

while writing

and objects in class classroom would give

also help you to

a good result speak better

HYes ®mNo

Figure 2: Writing Skills, tools to develop Writing Skills and other opinions

The majority (90%) of the respondents felt
that the students felt/wished to improve their
writing skills in English.

100 % of the respondents supported that
they give enough English writing practice at class, 70
% of the respondents stayed that Students ask

doubts while writing. 80 % of the respondents
accepted that they are not used pictures, charts and
objects in class, but 100 % of the respondents
suggested that using pictures in the classroom would
give a good result in learning and 60 % of the
respondents supported that writing better will also
help you to speak better.
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Pre-test and Post-test Results Analysis

150

100
100 90
50 II
0
On Under Nextto Infront

100 95 100 100 95 100 100
50
35 25 25
I 0 I [ 0 0 0 ]
Behind  Around Througlvéndgetleaening stage of the learners

98.75

M Pre-test M Post-test

Figure 3: Pre-test and post-test results

In the pre-test, most of the students'
responses were incorrect answers. But 90
percentage of the respondents answered correctly
the first question and the answer was on, 50
percentage of the respondents answered correctly
the second question and the answer was under, 35
percentage of the respondents answered correctly
the fourth question and the answer was in front and
25 percentage of the respondents answered
correctly the fifth question and the answer was
behind. Overall average learning stage of the
learners was 25 percentage.

Most of the learners correctly answered
the question during the post-test. The third and sixth
questions alone got 95 percentage correct answers.
Overall average learning stage of the learners after
the class models was 98.75 percentage.

Discussion

Figure 1 indicates that the students are
overall English proficiency and English proficiency in
Writing is in the level of bad. Table 1.2 shows that
the students are needed to advance prepositions in
English writing. Table 1.3 specifies that the majority
(90%) of the respondents felt that the students wish
to improve their writing skills in English. Figure 2
displays that 80 % of the respondents accepted that
they are not used pictures, charts and objects in
class, but 100 % of the respondents suggested that
using pictures in the classroom would give a good
result in learning. According to the suggestion four-
day intervention study is designed, the details of the
study mentioned in the Table 1.1.

To evaluate the learning growth of the
students, pre-test and post-test assessment is
concluded. From the figure 3 the learning growth of
the students before and after the four-day
intervention study is figured. It clearly shows that
the overall average learning level of students
increased from 25% to 98.75% after the visual aid

preposition learning classes.
Key Suggestions

e Teachers should concentrate more on teaching
basic vocabulary.

e Teachers may use more authentic materials,
such as newspaper cuttings, pamphlets,
posters, recipe charts, and real processes (e.g.,
making lemon water), while teaching writing in
the classroom.

e Teachers should understand each student's
background while teaching in L2.

e Teachers may encourage learners' enthusiasm
and willingness to write something in L1,
despite their lack of knowledge in L2.

e Teachers may use learners' mother tongue as a
support device, only as and when necessary, in
explaining different patterns in writing.

e Teachers should encourage group as well as
peer activities to help students learn writing.

e Teachers may bring in culture-specific topics for
learners to reduce comprehension burdens in
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reading and facilitate easier recall of text or
words while writing.

Teachers may call for parent meetings and
should discuss and explain to them the
importance of children’s education.

Teachers should pay careful attention to the
comments or correction of errors while giving
feedback on learners' writing.

Teachers may encourage learners to seek more
clarification and useful feedback while they
write.
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